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University of Alabama at Birmingham
This journal of the plague year has attracted a record number of submis-
sions, creating the thickest volume of Honors in Practice since its inception in 
2005 . The inclusion of essays in response to a Call for Papers about COVID-
19 is no doubt responsible for some of this torrent of submissions, but 
research essays have also come in at a greater rate than before, not to mention 
the “Brief Ideas about What Works in Honors .” As you will see, the essays on 
the pandemic’s effects on honors mostly make the best of a fraught and frus-
trating year for honors administrators, faculty, and students, identifying ways 
that the disruptions in normal routines have led to innovations and improve-
ments . Perhaps the onrush of journal submissions is also an unexpected 
benefit of COVID . Despite all the inconveniences and challenges that honors 
educators have endured, an unintended consequence of COVID may be that 
they have had a kind of free time that they have not had before: time they 
would have spent driving to and from campus, sitting in faculty meetings, 
lunching with colleagues, chatting in the halls . The absence of these routine 
activities no doubt has had negative consequences, but Honors in Practice may 
have been the beneficiary of this free time . While we all look forward to put-
ting the pandemic behind us, we can also hope that the outpouring of creative 
activity will be part of the new normal .
Before presenting the journal articles, this volume of HIP includes a 
slightly revised version of the Founders Award Acceptance Speech delivered 
via Zoom on 18 December 2020 by Jeffrey A . Portnoy of Georgia State Uni-
versity, Perimeter College . Portnoy earned this highest NCHC award for his 
two decades of contributions to the organization and to honors education, 
above all his inauguration and editorship of the NCHC Monograph Series 
and his role in chairing the Publications Board lo these many years and in 
helping to launch both NCHC journals, Journal of the National Collegiate Hon-
ors Council in 2000 and Honors in Practice in 2005 . Known for his wit, pranks, 
bon mots, and Bloody Marys, Portnoy emerges from his editorial shadows 
and his waggish persona to express serious thanks for his years in the NCHC: 
for the labors and joys of cultivating excellence, collegiality, and humanity in 
all his work . He says, “If some sort of moral emerges out of the career trajec-
tory that has landed me in the Founders Award garden, I suspect that it reads 
like the following for students . I hope that you will find somewhere early in 
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your careers a community, albeit occasionally fractious and dysfunctional, of 
co-conspirators that resonates for you as NCHC did for me .” Under the green 
thumb of Jeffrey A . Portnoy, the NCHC has bloomed into a vibrant public 
voice for honors .
It is fitting that Portnoy’s speech is followed by an essay from another 
longtime, major contributor to the NCHC, who has served on the Publi-
cations Board and has published extensively on honors over the past many 
years, including the monograph Fundrai$ing for Honor$: A Handbook. To his 
substantial body of work, Larry R . Andrews of Kent State University now 
adds “Coordinating Multi-Campus Honors Programs and Colleges .” Based 
on an informal 2019 survey, on years of experience, and on common sense, 
Andrews lays out the issues and solutions that arise from trying to coordi-
nate the often complex multi-campus honors arrangements that have grown 
more prevalent in recent years . Like all things honors, these arrangements are 
necessarily various and context-determined, allowing no simple formula for 
success . Andrews can and does, however, offer various models and guidelines 
for establishing multiple-campus administrative structures, quality standards, 
curricula, faculty selection procedures, formats for student mobility, effective 
communications, scholarship awards, budgeting, and governance . For honors 
administrators who seek to begin or improve a system of coordinating honors 
across multiple campuses, Andrews’s essay will be an invaluable guide .
The upscaling of honors has been a decades-long trend, one result of 
which is the evolution of multi-campus structures such as the one addressed 
by Andrews, but probably the major component of this trend has been the 
broadscale transformation of programs into colleges during the past two 
decades . “From Program to College: The Vision and Curriculum Evolution 
of the Virginia Tech Honors College”—by Stephanie N . Lewis, Anne-Lise K . 
Velez, Desen S . Ozkan, Raymond C . Thomas, and Kimberly A . Carlson—
describes one such transformation . The authors write that the shift to a college 
resulted not just in growth of the faculty, curriculum, and budget but also 
a return to the “the spirit and purpose of early-1960s honors experiments” 
and increased focus on social responsibility . The authors describe the inter- 
and trans-disciplinary innovations in the course offerings, the new diploma 
option, the development of an honors-affiliated faculty, and the expanded 
research focus of the curriculum . Using Virginia Tech as an illustration, the 
authors offer ideas for making the transition to an honors college a significant 
benefit to the quality of education for students, faculty, the institution, and 
the community .
A different trend in the past couple of decades has been the diversifica-
tion of honors . Andrea Radasanu and Gregory Barker of Northern Illinois 
University (NIU) have described one example of this trend in “The Role of 
Admissions Practices in Diversifying Honors Populations: A Case Study .” 
The broad consensus has been that reliance on test scores for admissions 
disadvantages students of non-majority races, ethnic groups, social classes, 
cultural backgrounds, and economic standings . In 2020–2021, the NIU 
Honors Program transitioned to a “test-blind environment with holistic 
admissions protocols that identifies students who are academically strong 
as well as engaged in extracurricular activities,” and they ran parallel admis-
sions protocols “to determine if a test-blind environment fostered greater 
inclusivity and diversity in the first-year honors cohort .” The authors survey 
the background research on their topic, describe their institutional context, 
explain their methodology, and describe the survey instrument they designed 
to determine if holistic review helped attract a more diverse applicant pool, 
helped diversify the honors program, and avoided incorporating privilege 
into the holistic review . Their study, which led to many interesting findings, 
indicated not only that “a more diverse applicant pool can emerge from the 
shift to test-blind holistic admissions” but that the resulting cohort can be a 
better fit for an honors program .
Another essay based on statistical analysis of a student survey is “A View 
of Health as a Human Right: A Snapshot from an Honors Program” by Peter 
Longo, Satoshi Machida, and John Falconer at the University of Nebraska at 
Kearney (UNK) . The authors begin their essay with an interesting history 
of attitudes toward health and human rights going back to ancient Greece so 
that they can clarify the issues at stake in their study . To determine attitudes 
among UNK honors students about healthcare as a human right, the authors 
administered a survey in April of 2019 and collected 71 responses . Includ-
ing a focus on student attitudes toward healthcare in the categories of their 
hometown, state, country, and world, as well as their views on federal ver-
sus state responsibility for healthcare, the authors zeroed in on the question 
of whether access to healthcare is a human right . Among other findings, the 
survey revealed that the more strongly students believe in a rights-based per-
spective, the more likely they are to believe that healthcare is a human right 
and the more they support governmental responsibility for healthcare . The 
authors also conclude, “One of the most critical lessons from this study is 
that honors programs can provide an environment for students to learn about 





Also presenting results of a student survey is the essay “Building Bridges 
in Interdisciplinary Team-Taught Honors Seminars” by Laurence Carlin and 
Heike Alberts of the University of Wisconsin Oshkosh . Their study focuses on 
student perceptions of interdisciplinary, team-taught classes and was admin-
istered to two cohorts of first-semester honors students in the fall of 2018 and 
2019 . In each of the semesters studied, the students took one of three inter-
disciplinary classes, each taught by a team of two faculty members . While the 
survey responses of 174 students showed that they perceived the benefits of 
courses team-taught by faculty from different academic areas, the disciplines 
of the teachers and the structure of the courses—especially the degree to 
which a structure allowed clear and regular connections between the dis-
ciplines—had a significant impact on the students’ perception of a course’s 
effectiveness . The survey’s revelation of the advantages and challenges pre-
sented by different combinations of teachers and by different formats of the 
team-teaching can provide insights for other honors faculty and administra-
tors designing team-taught honors courses .
In “Forming Oral History Researchers: Diversifying and Innovating 
Honors Experiential Learning across Campus,” Myrriah Gómez and Anna M . 
Nogar describe a “three-phase, multiyear, interdisciplinary oral history proj-
ect” they conducted at the University of New Mexico (UNM) . In 2018, the 
authors formed a research team with thirty-four students in their conjoined 
classes—one an honors class and the other a class in Spanish—to study 
Nuevomexicanx baby boomers . After a discussion of oral history theories and 
practices as well as the background literature on the goals of honors educa-
tion, the authors describe the measures they took to prepare the students for 
conducting oral histories and then the technical and substantive nature of the 
interviews the students conducted . Each student conducted two interviews 
with a narrator: one focusing on the narrator’s “life history” and the other on 
a topic that the narrator raised in the first interview . The course culminated 
in a public ceremony to which the narrators were invited and where the “stu-
dents posted their narrators’ biographies, including accompanying photos, 
in the presentation space .” The students conducting this research expanded 
their knowledge of an older generation, of the Nuevomexicanx culture, and 
of each other .
In “Tough Talks: Student-Led Programs to Facilitate Civil Discourse,” 
Leah Horton, Doug Corbitt, and Booker White of the University of Central 
Arkansas describe a mentoring program that has become a signature compo-
nent of the Schedler Honors College . After thirty or forty hours of training 
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with faculty coordinators, the mentors, typically sophomores, help prepare 
incoming honors students for college in a variety of ways, and Tough Talks 
are the centerpiece of this process . Taking place monthly inside the residence 
hall, “Tough Talks have been carefully designed to foster productive dialogue 
and not devolve into heated arguments .” They address controversial issues, 
like racial injustice or organized religion, always with a clear and explicit set 
of ground rules reenforced by the mentor, rules that set limits and prevent ad 
hominem arguments . The mentors select the topic for discussion from sug-
gestions by the students and are in charge of leading the conversations and 
keeping them both civil and interesting, but a faculty member is present if 
needed . After rooting the rationale for the Tough Talk in the honors litera-
ture, the authors write, “As honors educators we want our students to think 
critically, listen actively, and recognize the dignity and worth of each indi-
vidual in our communities,” and they suggest that the format of the Tough 
Talk provides a safe environment to practice these skills .
In “Close Reading Responses: A Streamlined Approach to Teaching 
Critical-Thinking Writing in Honors,” Katie Quirk describes a strategy for 
teaching critical thinking that is based on a scaffolded sequence of writing 
assignments . Designed to accommodate the four-semester, reading-intensive 
Great Books sequence of honors classes in the University of Maine Honors 
College, Quirk’s assignments are based on the assumption that “the volume 
of writing does not necessarily equate with improved student learning” and 
instead allow students “repeated, scaffolded, and condensed practice in craft-
ing the critical-thinking bare bones of a longer paper .” Inspired by a Berkeley 
City College lab-based course, Quirk’s approach is initially puzzling to stu-
dents because it does not produce the kind of papers that students are used 
to writing but instead enacts a meticulous writing process that slowly builds 
on itself . One student described the process this way: “The writing assign-
ments that we did were organized like miniature essay outlines, which were 
extremely valuable and helped me strengthen the basis of my essays, overall 
producing higher quality writing .” Quirk also argues that “break[ing] down 
complex tasks and expectations into their component parts” is advantageous 
to students from less privileged backgrounds .
The final three essays in this section incorporate theater or popular 
culture into enhancing and enlivening honors education . “‘One Singular Sen-
sation’: Integrating Personal Narratives into the Honors Classroom” draws on 
the musical A Chorus Line to inspire a means to make Air Force cadets realize 
and express their individuality within the context of military uniformity . Marc 
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Napolitano, Director of Faculty Development at the United States Air Force 
Academy (USAFA), and Mimi Killinger, from the University of Maine but 
appointed as Distinguished Visiting Professor in the USAFA Scholars Pro-
gram, describe a strategy they have developed at the USAFA that focuses “on 
students as individuals within an academic collective,” encouraging them to 
“develop a deeper and more complex sense of their selves and narratives within 
their intellectual and social contexts .” Incorporating the unconventional and 
transgressive approaches to education recommended by the NCHC and in 
the honors literature, the authors bring the personal narratives of the students 
into the classroom just as the director in A Chorus Line elicits the narratives 
of the dancers in their auditions . Just as the fictional director turns the stage 
over to the dancers, the honors professor can turn the class over to the stu-
dents, allowing them “to demonstrate their knowledge and learning in ways 
that reflect the diverse backgrounds of the group .” The authors offer specific 
suggestions for integrating personal narratives into the honors classroom so 
that students can step out of line, defy the forces of standardization, express 
their humanity as individuals, and reveal their diversity .
Continuing the focus on popular culture and also anticipating the group 
of essays on honors and COVID, Evan W . Faidley describes a course he taught 
online at the University of Akron in fall 2020 called “Exploring Higher Educa-
tion through Popular Culture .” His essay, “‘Movies, TV Shows, and Memes 
 .  .  . Oh My!’: An Honors Education through Popular Culture and Critical 
Pedagogy,” describes how he and his students watched, analyzed, and decon-
structed the stereotypes about higher education in movies, television shows, 
and commercials . In order to disrupt the “inherently passive acceptance of 
media portrayals of the college environment and its stakeholders,” the course 
used critical social theory (CST) as a central framework, challenging their 
core beliefs . Examining media portrayals ranging from National Lampoon’s 
Animal House and Saturday Night Live to the Netflix series Dear White People, 
students in the class considered depictions of professors, the college student 
experience, athletics, Greek life, gender and sexuality, race and class, and 
international models of education . Through an interdisciplinary approach to 
higher education, the course encouraged students to recognize the mislead-
ing images they had likely taken for granted, to apply critical thinking skills to 
such images, and to understand the culture, in college and beyond, in a way 
that would encourage social change .
In “Teaching Hamilton: A Team-Taught, Interdisciplinary Honors Course,” 
Rusty Jones and Gregory Shufeldt describe a course they team-taught twice 
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at Butler University . The course focused their different disciplinary perspec-
tives—music theory and political science—on the popular musical while 
accommodating music students with no background in political science and 
vice versa . The authors describe the challenges of planning a course for stu-
dents of varied backgrounds and with different levels of familiarity with the 
musical . The planning was also complex because their goal “was not to have 
musical days and political days but to be equal partners in the preparation, 
delivery, and evaluation of the course .” The authors describe the pedagogical 
particularities of teaching a musical to non-musicians and of teaching history 
and political science to non-majors, and they describe the assignments for 
the course as well as the student reactions to the two iterations of the course 
in 2017 and 2020, positive in both cases but more so in the later course when 
the co-teachers could build on previous experience . They also remark, in a 
way that anticipates the next section of essays, that they could “promote an 
interdisciplinary approach in even more depth after moving to online instruc-
tion for the second half of our spring 2020 section due to the COVID-19 
pandemic .  .  .  .”
* * *
Despite complaints about the disruptions, uncertainties, and pedagogi-
cal hazards that have informed the discourse about COVID-19 within higher 
education, the essays elicited by the following Call for Papers are remarkably 
upbeat:
For the 2021 volume of HIP, we invite contributions to a special sec-
tion on how honors faculty and administrators have been dealing 
with the corona virus . Submissions might focus on the difficulties or 
delights of online teaching in honors, any challenges you have faced 
resulting from anxiety (mental, emotional, medical, or technologi-
cal) among your students and/or you, any unexpected experience 
you have had, and any advice you have for other honors educators 
based on your experience . We suggest an essay length of 1000–2000 
words but do not plan to be strict about word count .
Betsy Greenleaf Yarrison of the University of Baltimore leads off this 
section of Honors in Practice with an essay titled “‘To Seek A Newer World’: 
Honors in Virtual Reality .” She exhorts honors faculty to relinquish the past 
and embrace the possibilities of new online formats for honors that break 
free from the synchronicity and time constraints of in-class learning . In this 
context, extroverts are not privileged over introverts, and lower costs provide 
access to working adults, racial minorities, and economically disadvantaged 
students . Faculty, she argues should embrace the NCHC Basic Characteris-
tic that honors “serves as a laboratory within which faculty feel welcome to 
experiment with new subjects, approaches, and pedagogies .”
Yarrison seems to anticipate that honors educators will resist the change 
to online teaching and other new formats introduced and required by the 
pandemic, but the opposite seems to be the case . All the other submissions 
describe creative adaptations that have arisen from the new technologies and 
pedagogical changes required by the pandemic . The three major themes that 
arise from these essays are connection, community-building, and innovation .
In “Fostering Community in the Face of COVID: Case Studies from Two 
Community College Honors Programs,” Anne Dotter of Johnson County 
Community College and Kathleen King of Hillsborough Community Col-
lege describe two ways of adapting to the regimens required by the pandemic . 
In addition to implementing regular classes and activities in new and some-
times better ways, both colleges created experiences, such as film nights, that 
kept their honors communities connected while also establishing new “best 
practices” that will likely remain in place after the pandemic .
Two essays describe traditional and ongoing honors forums that, in 
adapting to a remote format, increased participation, connection, and com-
munity . Bruce Thompson of Frederick Community College, in “Virtual 
Honors Forum,” describes a shift from a face-to-face to an online forum that 
was “overwhelmingly positive,” and despite some glitches, asynchronous as 
well as synchronous remote learning and also pre-recoded live student pre-
sentations are two of the new features that the program will maintain after 
the pandemic . Another adaptation of a traditional honors forum for first-year 
students is the subject of “Creativity in the Age of COVID: Honors Comes 
‘Home’” by Ilene D . Lieberman of Widener University . Lieberman describes 
incorporating, for instance, online collaborative drawing and poetry in order 
to bring students together, help them overcome their anxieties, and make 
them feel at home .
Creating community through collaboration during the pandemic is the 
focus of the next two essays . In “Learning in Teams During a Pandemic,” 
Aaron D . Cobb of Auburn University at Montgomery describes discovering 
that, through adapting to the exigencies of COVID, “collaborative, team-based 
strategies are a fruitful pedagogy for enhancing learning and scaffolding com-
munity” especially in arduous times . One of his students remarked, “We all 
kind of carried each other as if we were battle-worn soldiers because this has 
been the hardest year many of us have faced .” Jayda Coons of the University 
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of Tennessee at Chattanooga also had students work collaboratively, as she 
describes in “Meditations in an Emergency: Collaborating Online in Narra-
tives of Illness and Care .” As part of a course studying narratives of illness, the 
students wrote their own personal narratives online; then organized their nar-
ratives into a series of books on themes like “Diagnosis” and “Healing”; then 
edited and designed the books as a team; and finally printed the books . These 
team projects “allowed students to practice caring for one another’s stories” 
and thus, as students said directly, “they had grown to care for each other .”
While some courses and activities have lent themselves naturally to an 
online format—such as a course on Rod Serling’s The Twilight Zone described 
by Brigett Scott of Nicholls State University in “We Found Ourselves in The 
Twilight Zone”—others have arisen uniquely during the pandemic . In “Health 
and Wellness: An Honors First-Year Experience Assignment in Response to 
the Pandemic,” Cathlena Martin of the University of Montevallo describes a 
pandemic-motivated assignment she created for her first-year honors course . 
Sensitive to the threats that COVID has presented to the mental health of 
college students, she devised a series of weekly “wellness activities” ranging 
from watching a sunset to reading for fun . Martin writes, “While I was only 
planning on using this assignment during the pandemic, I will now be imple-
menting it each fall .  .  .  .”
While the other essays about COVID focused on classroom and co-
curricular adaptations, the last essay in this section describes the impact of 
the virus on advising strategies in ways that turned out to be unexpectedly 
beneficial . In “Virtual Improvement: Advising and Onboarding During a 
Pandemic,” Lucy Morrison of the University of Nebraska at Omaha describes 
hiring an assistant on Zoom to work as the honors advisor on Zoom and dis-
covering that “the challenges of operating virtually have opened new screens 
of possibilities for future interactions—even beyond the pandemic .” Online 
advising has created easier training of a graduate assistant and, for students, 
better access to advising as well as greater comfort and privacy . Morrison 
concludes, “Maybe our virtual connections will prove the standard for future 
advising training and operations now that we have all engaged in a virtual real-
ity that could eventually supplement, not supplant, our post-COVID reality .”
* * *
The section of Brief Ideas about What Works in Honors includes short 
essays on successful courses, assignments, and co-curricular programs in hon-
ors, most of which this year also discuss how they adapted to COVID .
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The section includes essays on one lower-level and one upper-level course: 
“Putting Community Voice and Knowledge at the Center” by Lynn Sondag of 
Dominican University of California about a class collaboratively designed by a 
faculty and a community member using an inquiry-based, community-engaged 
arts project in Marin County; and “Preparing for an Honors Capstone: Inter-
disciplinary Methods and Ethics in a Research Methods Course” by Lauren 
Collins, Kylla Benes, and Krista Manley of the University of Montana centered 
on research-related ethical issues in different disciplines .
Also included are descriptions of four course assignments: “Developing 
and Encouraging the First-Year Undergraduate Researcher” by Stacia Kock and 
Jennifer F . Nyland of Salisbury University, about a research assignment that is 
part of a first-year-experience course; “Checking-in to Create Instructor-Stu-
dent Immediacy in Honors” by Cadi Kadlecek, Rebecca Bott-Knutson, and 
Hanna Holmquist of South Dakota State University about a requirement that 
students produce self-assessments as a check on their wellbeing during the 
pandemic; “The Video Essay” by Nicholas Vick of Tallahassee Community 
College advocating the video essay as a potential substitute for a traditional 
written assignment in an honors class; and “Modeling Vulnerabilities in the 
Research Process” by Rebecca Summer of Portland State University about 
including fifteen-minute interviews of scholars in a social science research 
methods course to illustrate the struggles and setbacks of research .
Finally, the brief ideas include two essays on co-curricular programs: 
“First-Generation College Student Network” by Ashleen Williams and 
Ainsley Ash of the University of Mississippi describing a series of biweekly 
meetings designed to inform and support first-generation students as they 
make the transition to college; and “Free Minds Book Club: Students Read-
ing and Responding to Incarcerated Writers’ Poetry” by Bonnie Gasior of 
California State University, Long Beach, about a program that is part of the 
national “Free Minds Book Club” and in which students, faculty, and com-
munity members read and comment on prisoners’ poetry at monthly “Write 
Nights .”
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